Introduction
Mustafa Kemal Atatürk's famous speech Nutuk 1 delivered by him from 15 to 20 October 1927 at the second congress of the Republican People's Party was first published in Arabic letters in 1927, and later in Latin letters, in 1934 . Since then, it has been published many times and it has always drawn great interest both in Turkey and abroad thanks to its historical, social, and cultural nature. On the other hand, it would not be wrong to say that we may have not witnessed a time as prolific as today in terms of Nutuk publications 2 . It is possible to find different editions aiming at specific target reader groups, mainly defined by age: Nutuk 'for the youth,' 'for the elementary school students,' and 'for children,' to name a few.
Historical Background
Derived from and responding to the need of making older texts intelligible to younger generations, intralingual translation has been a widely used tool in Turkey's modernization efforts, especially after the language reform (Berk 2013, 257) and Nutuk has occupied a distinctive place also in this respect. The preface for the 1963 edition of Nutuk reads: 3 It has been more than thirty-five years since Atatürk delivered The Great Discourse. 4 In the meantime, our language has developed and changed to a large extent. In fact, today's new generation cannot properly understand The Great Discourse which is the most important source of light and power for them because many words in The Great Discourse are no longer in use and many words have lost their old meaning. . . . Noticing the situation, Turkish Language Association has decided to have The Great Discourse by the great leader Atatürk be translated for today's young generations. 5 (quoted in Velidedeoğlu 1998, 28) 
The Genre of Nutuk
Although different definitions underline different aspects of Nutuk, there is a consensus in terms of its genre, emphasizing its importance as a historical document. Demirel (2018, 11) states, "The Great Speech is essentially a military, political and diplomatic history of the National Struggle period, given from the perspective of Mustafa Kemal Pasha." 6 On the back cover of Velidedeoğlu's (1998) Söylev translation, it reads that "The Great Discourse is an autobiography, in the period of 1919-1927, written by Atatürk himself. The Great Discourse is in a way a top-end, first-hand diary of the stages of the National War of Independence and the Turkish Revolution." 7 3 All translations are mine unless otherwise stated. 4 The Great Speech and The Great Discourse refer to Nutuk and Söylev, respectively, to denote the distinction between the two terms, the latter being the newer word for the former, with the same meaning. 5 
Intralingual Translation
Although achieving a simpler, easily understandable language is the common aim of many intralingually translated texts, the names attributed to intralingual translation itself, the "interpretation of verbal signs by means of other signs of the same language" as Jakobson ([1959] 2000, 114) defines it, differ to a great extent. As pointed out by Berk (2013, 258) , "these new versions of older literary texts are not presented and accepted as intralingual translations, but as 'simplified' (sadeleştirilmiş) or 'Turkified' (Türkçeleştirilmiş) editions, 'arranged' (düzenlenmiş), and 'prepared for publishing' (yayına hazırlanmış) among others." Nutuk presents a wide repertoire in this regard. Velidedeoğlu (1998, 28) defines the 1963 edition as a 'Turkified' (Türkçeleştirilmiş) text while Berktay (2016) , in the preface, talks about a 'simplification' (sadeleştirme) "without damaging the essence of the text at all. In these editions aiming at children, metatextual elements play an important role; pictures, photographs, drawings are used abundantly. Layout, use of fonts (mostly sans serif), font size also contribute to the simplicity of message transfer. This use of metalinguistic elements is even emphasized with explanations on the covers: Gençler İçin Fotoğraflarla Nutuk Although none of the editions gone over by the author of the present study that have children as their target reader group define the process as 'translation,' and although not expressed anywhere in these editions, it would not be wrong to assume that all of them take Atatürk's Nutuk or some intralingual translations of it as their departure point, namely as their source text, an easily identifiable fact revealed even just by their title.
O'Sullivan's Expanded Diagram Including Translation
In order to better grasp O'Sullivan's point of view, it will be necessary to look at Chatman's model first as it forms the basis for the one proposed by O'Sullivan. Chatman's (1978, 151) narrative communication model is given in his well-known diagram as in figure 1:
The diagram consists of six parties forming three pairs: the real author-the real reader, the implied author-the implied reader, and the narrator-the narratee.
O'Sullivan (2003) defines the narrative text as "the message transmitted from the real author to the real reader," where the real author is "the one who pysically wrote the text of the book," and the real reader is "the one who holds it in her/his hands and reads it (or has it read to her/him)" (199; original emphasis).
The implied author, as an indispensable 'agency' of every fiction, acts in a sense as the author's representative in the book. Chatman (1990, 75) argues that "the real author retires from the text as soon as the book is printed and sold," and what is left in the text is the implied author, namely a "silent instructor" (O'Sullivan 2003, 199) who is "within the narrative fiction itself which guides any reading of it" (Chatman 1990, 74) . Specific to children's literature, O'Sullivan (2003, 199) notes that the implied author is the "agency" that "bridge[s] the distance between 'adult' [generator of the text] and 'child' [reader of it]." The implied reader, on the other hand, is created by the "all-informing" implied author and "inscribed in the text" as the audience envisaged by the narrative.
The narrator is the voice telling the story, therefore the only audible one in the narration, as opposed to the silent implied author. The narrator addresses the narratee; the latter can remain silent throughout the story or can have its own voice as a character in the narrative (O'Sullivan (2003, 199) .
In the same article, O'Sullivan also points out that Chatman's model can be applied to an original text but not to a translation since in the latter "the message transmitted by the real author in the source language is read by the real reader in the target language" (200). In this diagram, translator is first positioned as the real reader of the source text. "As someone familiar with the source language as well as the conventions and norms of that culture, s/he is in a position to slip into the role of the implied reader of the source text" (O'Sullivan 2003, 201) . It is after this stage that O'Sullivan's diagram differs from Chatman's as translation comes to the fore and the translator as the real reader of the source text turns into the real translator of it. O'Sullivan bases the role played by the translator on the parallelism between the two texts. While the target text is parallel to the source text, the translator as the creator of the translation is parallel to the real author of the source text (201).
According to O'Sullivan, the implied reader of the translation will never be the same as the implied reader of the source text as their generators are different. Whereas in the source text the implied author creates its own implied reader, the implied reader of the target text is created by a similar agency, "the implied translator" (201; original emphasis).
Although all the discussions and definitions by O'Sullivan are based mainly on interlingual translations, the same framework can be applied to intralingual translation equally well as the book examined in the present study will prove.
Atatürk'ün Anlatımıyla Nutuk (The great speech with the narration of Atatürk) 8
The book in question has the same title on its cover as many other editions aimed at children: Çocuklar için Nutuk (The great speech for children). It depicts the photographs of Mustafa Kemal Atatürk, just like many others. Famous quotes of Atatürk are also used on some covers and the cover of Atatürk'ün Anlatımıyla Nutuk is no exception in this regard either.
As to the name of the author, some of the books in this category gone over within the scope of the present article use the full name, Mustafa Kemal Atatürk, while others prefer using his signature and one of them uses the word 'yazar' (author) next to his name. Only Atatürk'ün Anlatımıyla Nutuk uses the word "author" but not for Atatürk and not on the cover. On the cover, Mustafa Kemal Atatürk's signature is given next to the title Nutuk, but on the copyright page the "author" of the book is given as Hakan Atalay, the person who carried out the intralingual translation.
The narrative framework used as the translation strategy may have led to such a decision.
Atatürk'ün Anlatımıyla Nutuk in the Narrative Framework
Going back to Chatman's definitions with an attempt to fit the original Nutuk into his diagram as if it were a narration, we would certainly write the name of Mustafa Kemal Atatürk next to 'the real author.' 'The implied author' would probably be a man from within the country telling his people -and indirectly the whole world -how he achieved his goal together with his people, as the definition "the idea of the author carried away by the real reader after reading the book" (O'Sullivan 2003, 199) suggests. While 'the implied reader' would be the whole Turkish nation wishing to fully understand what took to achieve the liberation and the revolutions, due to the linguistic characteristics and intensiveness of the content, 'the real reader' would be mostly adults and the Turkish youth whom the very last section directly adresses.
If we refer to O'Sullivan's expanded diagram based on Chatman's, on the other hand, Atalay would be first 'the real reader' of the source text, then he would turn into 'the real translator' of it. Additionally, as the implied and real reader groups of the source text differ from the implied and real readers of the target text that is said to be addressing mainly to children, the translator in this specific case would be expected to act also as a bridge between adult and child, as O'Sullivan claims.
Then, as the diagram suggests, we would expect a 'narrator' and a 'narratee. ' Atalay, taking the position of the real translator, "transmits the source text via the intratextual agency transLogos 2019 Vol 2 Issue 1 Kalem Bakkal, Aslı, pp. 85-101 From the 'Real' Author to the 'Real' Reader: Manipulation in Translation of the implied translator" and via his implied translator, he generates his "narrator," "narratee," and "implied reader" (O'Sullivan 2003, 202; original emphasis) . Doing this, he creates a new "relationship" between the "'translated text' and a new group of readers" (Schiavi 1996, 7 ; in Atalay's case, 'groups' of readers as it will be illustrated in the following sections).
To find out the way the translator has followed to build up such a relation in this particular case, Atatürk'ün Anlatımıyla Nutuk has been analyzed in the framework of section headings, additions, omissions and tone.
Section Headings
Atalay (2018) has opted for a totally new sectioning in the book and come up with new headings for these sections. A consistency in the use of some elements in creating these headings is worth noticing. Aslan Olmaya Kalkan Eşek (The donkey that attempts to become a lion; 134). 7.1.2 Proverbs. Balığa Yüzme Öğretilmez (One cannot teach a fish how to swim; 50) 9 , Köpekler İstedi Diye Atlar Ölmez (Horses do not die just because dogs asked for it; 42) 10 , Ayının İnine Girmeyeceksin (One should not enter into the bear's cave; 42), Örümcek Ağ Yaptıkça Yürür (The spider advances as it spins; 198) are some of the proverbs used as section headings (note that as the ones here illustrate also some of the proverbs contain animal names). Remembering that all narrations, aside from entertaining, are also expected to have an educative aspect, the use of proverbs here can be thought of not only as a narrative element but also as an educative means which may lead an average child to wonder the meaning and look for an explanation. 9 A Chechenian proverb. 10 A Roman proverb. (verses, plays, shows, poems, songs, book titles) .
Use of parts or titles from other works
Section headings which refer to some other famous works in different areas may be very wellknown for an adult reader, but from the point of view of a child they may either go unnoticed in terms of the load of knowledge they carry in themselves or they may again call for an explanation, probably by an adult. Coupled with animal names as narrative elements, these headings imply that both the implied and the real readers of the book include more than one group: Sabahın Bir Sahibi Var (Morning has an owner; 34) 11 
Omissions
As "a political history based on documents pertaining to one of the most important periods of Turkey" (Velidedeoğlu 1998, 31) , the source text contains many documents and names. Even in editions aiming at adult readers, the majority of the documents (such as correspondences, long discussions, maps) has been omitted with the thought that these sections would probably not appeal to people in general. Hence, it is no surprise that in children's editions, not only these documents but also names of people have been omitted to a great extent except for the ones who are still known figures in the Turkish history due the role they played in the past: (135) For this purpose, they stalled Fethi Bey, our minister of internal affairs we sent to England, for days. 23 (176) It is worth noticing though that the main points of important events such as Amasya Declaration or Erzurum and Sivas congresses have not been omitted; on the contrary, they have been given by summarizing and underlining their importance for the Turkish history, just like With extra sections that are not included in the source text, it must have been aimed to present a comprehensive picture of Atatürk's ideas and of the Turkish War of Independence. What is significant for the purpose of the present article though is that additions mainly comprise wellknown stories about Atatürk; this preference can be considered as contributing to the narratological feature of the text. Narrating already famous 'stories' can attract and maintain the attention of children; after all, children are eager to listen to a story they like again and again. 25 The birthday of Atatürk, for example, although not mentioned in any part of the source text and not been officially confirmed up to the present, is used as a narratological element: Our enemies used to call the Ottoman Empire "the sick man." In order to see whether the sick man died or not, a committee was sent to Anatolia by the American government. 27 (89) Whereas Atatürk's voyage to Samsun is given in Nutuk in just a short paragraph, the way this paragraph is given in the translated text is probably the most prominent example underlining the narrative character of the book. For comparison, a different translation is provided first.
He [Rauf Bey] had heard from a confidential source that the ship I was going [on] would be followed and that it was very likely that she would be sunk in the Black Sea, if I could not be detained in İstanbul. This is what he came to tell me. I preferred to risk being drowned rather than being made prisoner in İstanbul, so I started off. (Atatürk 2008, 24-25) 28 As soon as we started off, we realized that Rauf Bey was right. An English warship began to follow our boat. It didn't get off our tail for a long time. Thinking the crew and the soldiers accompanying me, I pretended to be unaware of the situation. But I continuously kept an eye on the English ship behind us.
Hours passed. . . . Our boat was swaying form one side to the other, from time to time she even became invisible on the sea. There was almost zero visibility. We were quite away from the shore.
What a fate that is! Was everything going to end right at the beginning? . . . Fortunately, we managed to lose ourselves thanks to the stormy weather of the Black Sea. 29 (17-19) These stories added to Atalay's edition owe their narrative character not only to their length and language, but also and equally importantly to their emphasis on expression of feelings and inner thoughts, which makes the tone of the book very different from the one in the source text. 27 Düşmanlarımız Osmanlı Devleti'ne "hasta adam" adını vermişlerdi. Hasta adamın ölüp ölmediğini yerinde incelemek üzere Anadolu'ya Amerikan Hükümeti tarafından bir heyet gönderilmişti. 28 
Tone
At this point, it is necessary to mention Schiavi's (1996) article. She refers to van Leuven-Zwart's (1990) term "translation's narrator" (quoted in 7) and the ambiguity it creates:
"It [translation's narrator] can either be taken to mean the 'narrator contained in the translated text' or 'the narrator of the translation,' i.e. the entity by which the translation is told" (7).
The narrator 'in the translated text' evokes the idea that there is also a narrator in the source text, as a narrative element. However, since the source text in this case is not a narration, it would not be logical to talk about a narrator in this sense. Hence, it can be argued that the translator, adopting the narrative framework as his translation strategy, not only translated within the same language but also between the two genres and for this purpose he created, via his implied translator, a narrative element, namely a narrator 'for his translation' that will act both as the narrator 'of his translation' and 'of his translated text.' The reason that the tone used by this narrator in the translated text differs greatly from the tone of the source text can be linked to the transfer between the two genres:
Oh! What painful and mournful days they were . . . 30 (30) My ocean-hearted friends, I told you everything with its right and wrong. I had a talk with you, I had a heart-to-heart talk with you. 31 (21) At some point, this heart-to-heart talk even receives a response from the narratee, another narrative element created by the implied translator in the process:
I want to ask you: "What would you do in this case?" Please tell me.
"Pasha, there is an enemy invasion. There is a tired army. There is a miserable people. There is hunger. There are so many problems. But there is no gun, no ammo. That must be the real despair.
. . . You talked nicely and properly. I thought just like you. 32 (38-40)
The fictional setting of the narration envisionaged for this conversation to take place is akin to the real one in the source text; the narrator and the narratee are presumably in a meeting room, just like Atatürk and the party members: O' Sullivan (2003) , in her article, approaches the subject from the perspective of change in relation to the "agent of the translation, the translator" and the level of his/her presence in the target text; in her communicative model of translation, the implied translator is the one who determines which important changes will take place. O'Sullivan emphasizes that the audibility of the implied translator is most significant especially in children's literature due to the "asymmetrical nature of the communication" between the adult creator of the text to be read and the child reader (198) . The field of narratology meets the field of translation studies in O'Sullivan's model and the subject of study in the present article proves to be an example of manipulation in translation where narratology used as the translation strategy has created its implied translator who claims to be 'the author' of the target text and who claims to have 'children' as his target reader.
Concluding Remarks
Two areas can be considered as manipulative in this regard. The first one is the real reader. Although the cover of the book clearly defines its real target reader by saying Çocuklar için (for children) and although the translation is full of narrative elements that would appeal to children, the text calls for the presence of an adult and his/her explanations in many parts in order for its content to be fully understood. It is a common fact that children have adults read them children's books probably either because they are not literate yet or because they just like it or still because they want an explanation from them in case a question about the book pops up in their mind. What is uncommon in this specific case, however, is the nature of some information contained in the text. Even if we put aside, for example, the section headings with implications mentioned before, the terms of distopya (dystopia; 12), ya basta 36 (enough is enough; 42) or magnum opus 37 (masterpiece; 201), which even a well-educated adult may need to look up in a dictionary, would be enough to raise questions about the "real" reader of the book. The discrepancy between the target reader specified on the cover and the linguistic, stylistic and informative load 'under the cover' can be argued to be manipulative in the framework of translation studies.
36 A Spanish word. 37 A Latin word.
The second one is the real author. Atalay seems to argue to have written a new book inspired by Atatürk's Nutuk and therefore has been called the author of this new book on the copyright page, whereas on the cover we see Nutuk as the title and Atatürk's signature.
Although nowhere in the book Nutuk is given as the 'source text,' the cover itself proves that Atalay's work is 'based on' it. Also, according to both Chatman's and O'Sullivan's diagrams, the source text is Nutuk and the real author is Mustafa Kemal Atatürk. Whether
Atalay's work is based on the 'original' Nutuk or on its later editions does not change the fact that there is a source text.
Atatürk'ün Anlatımıyla Nutuk is a flesh and blood example of O'Sullivan's model where the translator, by using the narratological framework as his translation strategy, via his implied translator, not only translates between genres by creating a narration for children out of a historical book written mainly for adults, but also, in his intralingual translation benefits from all narrative elements, takes advantage of his position as "the agent of 'change'" (O'Sullivan 2003, 197) , and becomes as visible and audible as possible.
Atalay's work can be said to be simply inconsistent in terms of the identities, both of the author and the reader. Nevertheless, this inconsistency, when considered from the perspective of translation studies, leads to some questions.
Regardless of how loud or low the translator's voice is, is it not manipulative to present the translator as the author on the copyright page while the cover carries the name of the source text and the signature of its author? Or to define the target reader on the cover and not to speak in a language or not to talk about a content that the target reader would expect and be able to understand?
Or, apart from evaluating it as manipulative, can we consider Atalay's work as a 'modern, intralingual example' of "tercüme yoluyla telif" (translation-based 'telif'), a concept discussed elaborately by Saliha Paker (2014, 36-71) in her article "Terceme, Te'lîf ve Özgünlük
Meselesi." This intralingual translation-based 'telif' may be the subject of another study. 
